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Goals	
	
The	mission	of	
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During	the	2017-2018	academic	year,	the	librarians	taught	68	sessions	(in	49	sections)	for	CWRR	classes,	
25	sessions	(in	25	sections)	for	University	Seminar	classes,	8	sessions	(in	4	sections)	for	the	“off-sequence”	
CWRR	classes	(i.e.,	CWRR	II	offered	in	the	fall	rather	than	the	spring	semester	and	CWRR	I	offered	in	the	
spring),	and	1	session	(in	1	section)	for	the	PACE	CWRR	classes.		
	
Matthew	Olsen	coordinates	the	research	instruction	program	and	shares	in	the	instruction	with	library	
faculty	Rachel	Bicicchi,	Cindy	Fuller	(Library	Director),	and	Amanda	Pippitt.	All	library	faculty,	including	
the	Instructional	Services	Coordinator,	report	to	the	Library	Director.						
	
The	Learning	Story	
	
For	most	Millikin	University	students,	CWRR	and	University	Seminar	are	their	introductions	to	college-
level	writing	and	research.	While	many	first-year	students	are	comfortable	using	consumer	technology	and	
finding	information	on	the	internet,	those	abilities	do	not	necessarily	translate	into	well-developed	
information	seeking	and	evaluation	skills.	The	library	faculty	are	the	campus	leaders	in	increasing	students’	
information	literacy	skills,	not	only	to	promote	academic	success,	but	also	to	develop	the	skills	necessary	
for	life-long	learning.	To	this	end,	the	librarians	work	closely	with	University	Seminar	and	CWRR	faculty	to	
tailor	their	instruction	so	that	it	matches	the	course	content	and	provides	an	authentic	learning	experience	
for	students.	Librarians	teach	students	to	use	both	the	specialized	scholarly	research	resources	found	in	the	
library	and	non-library	sources,	and	they	stress	the	importance	of	evaluating	information	sources	no	
matter	how	they	are	discovered.	They	also	focus	on	active	learning	and	give	students	opportunities	to	
apply	the	skills	that	they	are	learning.	
	
Assessment	Methods	
	
Pre-	and	Post-Test	Assessment	Methods	
	
The	2017-2018	academic	year	was	the	twelfth	complete	year	of	data	collected	via	a	pre-	and	post-test.	As	in	
previous	years,	the	pre
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To	facilitate	reporting	of	the	range	of	answers	to	the	short	answer	questions,	responses	to	question	1	and	9	
were	coded	into	fourteen	categories,	all	of	which
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Assessment	Data	
	

Fall	Pre-Test2		
Part	1:	Average	score	=	3.16	(5	point	scale)	
Part	2:	Multiple	choice:	Average	percentage	of	students	answering	the	question	correctly	=	64%		
														Short	answer:	Average	score	=	2.06	(3	point	scale)	
	

Spring	Post-
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Table	5	(below)	and	Graph	2	(Appendix	B)	show	the	percentage	of	students	who	answered	each	question	
correctly	on	the	pre-	and	post-test	for	the	five	multiple	choice	questions	in	Part	2.	
	
Table	5.	Pre-	and	post-test	comparison	of	percentage	of	students	answering	multiple	choice	

questions	correctly	
	

Multiple	Choice	Question	 Pre-Test	
(n=220)	

Post-Test	
(n=98)	

Percent	
Change	

2.	Keywords	 60%	 65%	 9%	
4.	Database	 79%	 82%	 4%	

6.	Narrowing	 66%	 71%	 8%	
7.	Sources	 40%	 72%	 81%	
8.	Citation	 77%	 78%	 1%	
Average	 64%	 74%	 15%	

	
Tables	6,	7,	and	10	(below)	list	the	number	of	student	responses	that	matched	a	given	category	for	
questions	1	and	9	and	provide	a	representative	response	for	each	category.	Student	responses	were	coded	
into	up	to	three	different	categories.	
	
Table	6.	Coded	student	responses	to	pre-test	question	1	
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Table	7.	Coded	student	responses	to	post-test	question	1	
	

Post-Test	Question	1.1	–	"What	
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Table	8	and	9	(below)	
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Evaluation	of	sources
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responses	from	question	to	question.	Question	4	(databases)	was	well	in	the	green	range	at	82%,	while	
question	2	(keywords)	was	in	the	mid-	yellow	range	at	65%.	The	other	questions	were	on	the	border	
between	the	yellow	and	green	ranges.	As	in	past	years,	the	students	showed	the	greatest	increase	in	their	
scores	on	questions	related	to	material	that	the	librarians	particularly	emphasize	in	their	instruction	
sessions,	e.g.,	keywords	and	the	credibility	of	peer-
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claimed	that	they	learned	everything	that	they	wanted	to	learn	(“Nothing	I'd	wish	to	know.”).	The	third	
most	popular	response	dealt	with	the	writing	process	and	incorporating	sources	into	a	paper	(“How	to	
organize	my	paper	and	research.	How	to	find	enough	different	points	to	write	about	so	I'm	not	finding	
different	sources	that	say	the	same	thing.”).	Eleven	students	indicated	that	they	wanted	to	learn	more	
about	finding	books	in	the	library	(“I	wish	I	learned	how	to	search	in	the	library	for	books.”)	and	eight	
students	said	they	wanted	to	learn	more	about	the	library	itself	(“I	wish	we	had	been	able	to	learn	how	to	
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librarians	had	changed	this	question	to	help	address	the	same	issue	that	we	had	seen	with	previous	
iterations.	The	librarians	will	look	at	this	question	again	to	see	if	it	can	be	better	worded	to	get	at	students’	
perceptions	of	librarians.	
	
Participation	in	the	Library	Tour	
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Improvement	Plan	
	
An	ongoing	challenge	with	the	library	assessment	is	the	lack	of	participation.	This	year,	47%	of	the	students	
enrolled	in	CWRR	I	participated	in	the	pre-test	but	only	28%	of	the	students	enrolled	in	CWRR	II	
participated	in	the	post-test.	The	pre-test	participation	rate	was	higher	than	last	year	(35%),	but	the	post-
test	participation	was	quite	a	bit	lower	(39%	last	year).	As	in	the	past,	the	pre-	and	post-tests	were	
administered	outside	of	the	library	instruction	sessions	and	it	is	up	to	the	CWRR	instructors	if	they	allocate	
class	time	for	students	to	take	the	assessment.	The	advantage	of	this	system	is	that	is	does	not	impinge	on	
the	limited	library	instruction	time,	but	it	does	mean	that	it	ultimately	falls	to	the	CWRR	instructors	to	get	
their	students	to	participate	in	the	assessment.	Because	the	test	is	administered	outside	of	class	there	is	
also	a	danger	that	participation	is	self-selecting	and	the	results	do	not	represent	an	authentic	sampling	of	
the	class	of	2021.	



 16	

much	of	a	problem,	but	it	may	be	an	opportunity	to	rethink	our	instruction.	A	more	substantial	change	is	
taking	place	to	the	Honors	CWRR	I	and	II	classes,	which	are	being	renamed	to	HN	150:	Honors	Writing	
Studio	1	and	HN	151:	Honors	Writing	Studio	2.	These	classes	will	focus	much	more	on	independent	work	
through	the	development	of	a	sustained	writing	project	that	the	students	propose	in	the	fall	semester	and	
then	execute	in	the	spring	semester.	Library	instruction	in	these	classes	will	be	geared	towards	helping	
students	develop	their	proposal	and	work	on	their	project,	which	will	be	very	different	from	the	work	that	
we	do	with	the	traditional	CWRR	classes.	The	librarians	are	planning	on	largely	keeping	the	instruction	the	
same	for	the	upcoming	academic	year,	but	will	likely	substantially	revise	it	in	subsequent	years.	This	may	
necessitate	changing	our	assessment	of	library	instruction	or	even	assessing	our	instruction	with	the	
honors	classes	differently,	which	would	be	possible	given	that	they	now	are	now	designated	as	HN150	and	
HN151.	
	
Conclusion	
	
On	the	whole,	the	assessment	of	library	instruction	in	University	Seminar/CWRR	indicates	that	students	
are	learning	important	information	literacy	skills	over	the	course	of	their	first	year	at	Millikin	University.	
Finding,	evaluating,	and	using	information	effectively	and	ethically	are	important	21st	century	skills	and	are	
skills	that	library	faculty	are	uniquely	qualified	to	develop	in	students	throughout	the	curriculum.	The	close	
relationship	that	library	faculty	enjoy	with	faculty	members	across	campus	allows	them	to	provide	
instruction	in	a	way	that	is	most	beneficial	to	students.	In	particular	with	University	Seminar/CWRR,	the	
opportunity	to	meet	with	cohorts	on	several	occasions	allows	the	librarians	to	introduce	and	then	reinforce	
multiple	concepts	
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Appendix	A		
	
Pre-	and	Post-Test	Questions	
	
Part	1	
	
When	you	think	about	the	ENTIRE	research	process—from	the	moment	you	get	the	assignment	until	you	
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Grading	Scale	for	Part	2,	Question	3	
	
0	=	No	correct	criteria,	"I	don’t	know"	or	similar	answer	

1	=	One	correct	criterion	

2	=	Two	correct	criteria	

3	=	Three	correct	criteria	

	
Grading	Scale	for	Part	2,	Question	5	
	
0	=	No	differences	correctly	identified,	"I	don’t	know"	or	similar	answer	

1	=	One	difference	correctly	identified	

2	=	Two	differences	correctly	identified	

3	=	Three	differences	correctly	identified	

	
Appendix	B	
	
Graphical	Representation	of	Pre-	and	Post-Test	Results	



 
 

Graph	1		
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Graph	2	
	

	
	

Graph	3	
	

	



 22	



 23	

Table	C.2.	Percentage	of	responses	at	each	level	of	difficulty	for	all	questions	in	Part	1	
	

Rating	
Pre-Test	

(n=2)	
Post-Test	

(n=15)	
Percent	
Change	

1	–	This	is	very	difficult	 3%	 4%	 20%	
2	–	This	is	difficult	 34%	 14%	 -60%	
3	–	This	is	neutral	 31%	 25%	 -19%	
4	–	This	is	easy	 28%	 43%	 52%	
5	–	This	is	very	easy	 3%	 14%	 355%	

	
	
Part	2	
	
Table	C.3.	Pre-	and	post-test	comparison	of	percentage	of	students	answering	multiple	choice	
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Table	C.5.	Coded	student	responses	to	post-test	question	1	
	

Post-Test	Question	1.1	-	What	was	
the	most	useful	thing	that	you	
learned	from	the	library	session(s)?	

Number	of	
Student	

Responses	
(n=9)	

Post-Test	Question	1.2	-	What	
do	you	wish	that	you	would	
have	learned?	

Number	of	
Student	

Responses	
(n=7)	




