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in IN 251 U.S. Studies, International Cultures and Structures, January and May immersion 
courses, and in the PACE adult degree completion program by providing courses for the 
Organizational Leadership major and general education needs.  
 
The Communication department currently occupies offices on the 4th floor of Shilling Hall and 
shares a secretary with the Political Science Department and Math Department. In addition, the 
Communication Department has a video-editing lab in the basement of Staley Library and a 
radio broadcast facility in the basement of the Richards Treat University Center, including office 
space for a faculty member who also serves as general manager for the radio station. Editing 
equipment and software have been upgraded in the two facilities in the past five years including 
automation hardware/software for the radio station in January 2009.  
 
The Communication Major 
 
The Department of Communication completed this past year a self-study of its current 
curriculum and successfully passed through University governance a new curriculum structure 
that goes into effect in Fall 2015.  After thorough review of existing classes and curriculum 
structure, three concentrations were modified and adjustments were made in the curriculum in 
areas of writing and ethics.  The three concentrations (Media Studies, Public Relations, and 
Organizational Communication) now reflect a stronger, diverse, flexible and more in-depth 
curriculum targeted to that concentration.  The diversity and choice of course options allows 
some flexibility for majors to complete a concentration even if they declare the major relatively 
late in their college tenure.     
 
We dropped a fourth concentration, Sports Communication.  Given the number of faculty and 
their teaching expertise, it was not feasible to offer a quality, in-depth Sports Communication 
concentration.   
 
As of Spring 2015, there were 98 majors with over 50% declaring a concentration (55 majors).  
The breakdown of students in those tracks shows the distribution of interest in each track 
although students are taking courses throughout the Communication department curriculum in 
electives and for other professional reasons. The group ending in Spring 2015 (which does not 
reflect graduating Spring 2015 seniors or incoming Fall 2015 freshman) included: 30 Public 
Relations; 6 Organizational Communication; 16 Mass Media; 4 Sport Communication; and 42 
without a track designation. Many students do not identify a track until late in the process, but 
the current distribution shows where the bulk of the students see their professional aspirations 
heading.  
 
As of Fall 2011, Communication majors have the opportunity to complete their communication 
program with a Bachelor of Arts (B.A.) or Bachelor of Sciences (B.S.) degree. This option was 
created to allow students access to a degree program that was more appropriate to their skills, 
professional aspirations, and academic preparation. This option is also seen as an advantage to 
students transferring into the department from other universities/colleges or other majors at 
Millikin. This change has been very successful for student access to the major. The 2014-15 
group of majors have approximately 36 students with the B.S. degree, and 62 with the B.A. 
Other double majors might have a program in another college.   
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Oral Communication:  General Education Requirement 
 
In the Fall of 2007, the Millikin University faculty passed a new curricular structure including 
general education requirements. All students must now have an oral communication course 
under the new general education requirements. This requirement began with students entering 
Millikin University in the Fall of 2008.  Thus, the university is entering into its 7th year with this 
requirement.  
 
The Department offered 22 sections of oral communication courses (CO 200 and CO 242) in the 
2014-2015 school year between the traditional program and PACE.  The breakdown is as 
follows:   
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● Specific preparation for the norms and standards of specific communication 
professions and industries 
● Research methods training 
● Creative outlets for student performance 

● Courses in discourse in historical and comparative contexts, especially as related to 
the dominant institutions of society  
● Ample opportunities to practice communication skills and knowledge in real world 
settings, to engage in performance learning in the spirit of the Millikin University mission 
● Developing leadership for communication industries 
 

The Millikin Department of Communication has done all of these things, and the current faculty 
see tremendous demand that it does these things more, and in increasingly sophisticated 
market-driven ways, and that there are extraordinary opportunities that remain to express 
leadership in communication education and win the rewards that go with that leadership. 
 
Assessment Methods & Analysis of Assessment Results 
 
The Communication Department assesses student skills and knowledge using a variety of 
techniques. One of our assessment goals is to create a consistent, ongoing assessment process 
to improve the quality and quantity of data useful to our department for program development 
and growth. Assessment data will be gathered from the following sources and contexts: 
 

• Student Interviews: A random sample of students is interviewed each year. These 
have included exit interviews for graduating seniors, discussions held with student 
leadership, and student feedback provided in the capstone course.  
 
• Internship Evaluations: Communication majors are encouraged to have at least one 
internship experience. At the end of the internship, students, supervisors, and the 
faculty advisor evaluates the intern’s performance. These evaluations will provide us 
with data from several different perspectives about the students’ professional 
competence and their ability to apply coursework in the professional arena. The 
internship advisor also collects informal data as she places student interns and checks in 
with employers.  
 
• Assignment Evaluations: Assessment of particular assignments to track implementation 
of learning goals is planned. Each year, a select set of courses and assignments will be 
evaluated for their contribution to the major and to student learning. 
 
• Student Activities/Experiences: Assessment of experiential activities will also take place 
at regular intervals to assess the contributions of departmental opportunities outside of 
the traditional classroom. The student radio station provides on-campus media 
experience to students, both majors and non-majors. Lambda Pi Eta provides students 
with professional exposure and networking opportunities.  
 
• Capstone Project/Course: All graduating seniors are to prepare a portfolio of their work 
at Millikin with a focus on their major. The department plans to assess these portfolios 
as an individual assignment and as a measure of meeting the goals of the department. 
Additional assignments in the capstone course may also be assessed.  
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Based on our departmental learning goals, a curriculum map has been created to illustrate the 
contributions of individual courses to student learning. 
 

 
 
 
 
Core Courses 
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mediated formats. relevant contexts 

CO 100 Interpersonal 
Communication 

x x  

CO 110 Introduction 
to Radio Industry 

x  x 

CO 120 Media 
Aesthetics 

 x x 

CO 181-5 
Communication 
Practicum 

x   

CO 220 Introduction 
to Video Production 

x x x 

CO 225 Issues in 
Mass Media  

 x x 

CO 242 Business and 
Professional 
Communication 

x x  

CO 251 Introduction 
to Public Relations 

x x  
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Elective Courses 
 

 
Learning Goal #1 

Students will 
demonstrate the 

ability to 
communicate in 

personal, scholarly, 
and/or professional 
contexts through 

appropriate verbal, 
nonverbal, and 

mediated formats. 

 
Learning Goal #2 

Students will 
distinguish the 

theories pertinent to 
communication 

studies and 
demonstrate the skills 

needed to create, 
present, analyze, and 
evaluate messages in 

relevant contexts 

 
Learning Goal #3 

Students will 
demonstrate critical 
thinking skills when 

generating, 
consuming, and 

evaluating messages 
in relevant 

communication 
contexts. 

CO 332 Gendered 
Communication 

x x x 

CO 341 
Organizational Culture 

x x  
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 But if we cannot achieve comparability, then we can achieve responsibility in 
assessment:  honestly saying what we have taught, asking colleagues if it is useful to have this 
foundation, looking at artifacts of student learning to see if the students understood the 
material, are able to apply the ideas in novel situations, and elaborate on its implications.  We 
expect students to ask of a communication theory (1) if it fits all and only the data of actual 
human communication, (2) if it is useful in making effective choices in applied communication 
situations, and (3) what are the moral implications of living under the horizon of seeing 
communication among human beings through the lens of this generalization. 
 
 We tend to assume students understand what we have taught unless there is a reason 
to believe they have not understood, and we think students are most likely to apply theory 
beyond discussion in subsequent courses and later in life.  In this course we are very interested 
in our student’s ability to elaborate communication theory.  The word “elaboration” is itself an 
important term in communication theory.  In the shortest possible version, human 
communication competency is not “repeating” but adding a novel example, making a contrast, 
drawing a distinction, seeing an exception, making a qualification, developing an analogy, 
evaluating the confidence with which can make a statement, expressing one’s own limitations in 
understanding and expressing, etc., through a variety of speech acts.  The highly competent 
student of communication theory is able to do these things, not as a matter of verbal formula, 
but in substantially advancing the understanding of the material taught or the question asked.  
 
  In 2014-2015 Introduction to Communication Theory was taught by one instructor on a 
syllabus that changed only slightly from Fall to Spring terms.  In a very drastic reduction the 
content of the course was:  sophistry, the meaning of “rhetoric,” the enthymeme and audience 
centered discourse, Aristotle on inquiry, judgment and typologies of discourse, an Aristotelian 
communication model, the information processing “feedback” model of communication, 
Jakobson’s functional model of communication, theories of the origin of language, formality and 
informality in wholesome and degraded information environments, elocutionist performative 
theories of communication, “effects” in communication research, the Sapir-Whorf hypothesis 
and the problem of incommensurability, general semantics and language reform, the Marx-
Freud synthesis in critical communication theory, McLuhan on the meaning of “media” and the 
history of communication technology, Burke on motivations behind symbolism, Watzlawick’s  
axioms, Goffmann’s interaction rituals, and postmodernity as a communication problem.  In 
addition, some academic terms there are considerations of the communication definition of 
intimacy, possible differences in the communication of women and men, disagreement and 
contradiction as access points to communicative competency, ambiguity, the so-called “spiral of 
silence,” basic semiotic concepts, ideology, and the possibility of “dialogue” or qualitatively 
better communication.  The Millikin Program for Student Learning asked instructors to use real 
books and research articles rather than textbooks, so in this instructor’s version of CO101 
students read Aristotle, Jakobson, Rosenstock-Huessy, Horkheimer and Adorno, Burke, 
McLuhan, Watzlawick, etc. 
  
 With all this in mind we went through the final essay examinations of the students in 
Introduction to Communication Theory in Spring 2015.  Did the student writing “come up” to 
what had been taught?  That is, were they able to “jump off” from course concepts and use 
those concepts competently and comfortably, applying / challenging / improving the ideas as 
they wrote?  Did the students grasp the importance of what was taught, its reach into their 
daily lives and the lives of other people?  Were student answers informed by the ethos of 
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McLuhan says the media is the message and the feedback model of communication says this is 
nonsense.  So, who is right?  In this course the instructor works to get students to stop 
arguing in questions.  Here and in what follows it is easy to see the emptiness of 
this attempt at exposition.  When people read a newspaper all they get out of it is 
newspaperness.  This explanation is taught in the course.  They don’t get anything more.  
This is not taught in the course, is not true, and undermines rest of the answer.  
When someone talks about the media, it is a given they are talking about tv, radio, or text.  
People watch or listen or read media everyday but is that communicating?  Here and 
following, an assumption about quality communication haunts this answer, and 
brings the student to say a series of obviously untrue things, and to say them 
righteously.  There isn’t a deeper meaning behind the media.  They aren’t communicating 
back to what might be communicating to them.  I think the feedback model is right.  People 
might become informed after reading the newspaper.  But there is no real communicating going 
on.  When reading the newspaper all one gets out of it is newspaperness.  For one to think 
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For example, with some of my friends I would not choose to talk about politics.  Many of my 
friends are of the opposite political party than I so if they are speaking about the democratic 
candidate running for election my internal checker will notify me this is a hostile situation in 
which to question their beliefs or even bring up a republican candidate without even an attempt 
at any insult.  Even bringing up another opinion isn’t a good idea. 
 
However, even when speaking of a controversial topic with someone like my family, my radar of 
her opinion is usually disregarded.  For example, my mother and I have different opinions on 
homosexuality (my mother being extremely against it).  But I don’t stay silent for fear of 
insulting her even if she does get angry.  Perhaps this may be due to the fact that I know that 
though my family and I have different opinions we are rarely the type to break ties over those 
opinions.  The family example can be a problem for this theory, because it is a theory 
of public opinion.  There is also a sort of external indicator depending on the media and 
peers that keep us silent and we use these external forces in our internal judgment of public 
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losing a conflict, not the public communication conformity the theory was meant to 
describe. 
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Student Exit Interviews  
 
The chair of the department conducted interviews with approximately 25 students enrolled in 
the capstone course and planning to graduate from the department in December 2014, May 
2015, or anticipating graduation in August 2015. Students were generally positive about their 
overall experience with the University and the Department of Communication. These interviews 
have been valuable sources of information on our students. Many of the changes made over the 
years in the department have started with student recommendations that occurred with the 
capstone interview or reflection paper. This process has resulted in almost every student being 
interviewed prior to graduation. Some of the more frequent and valuable comments are 
summarized below:  
 
• Advising was highly praised by graduates from the major. On average, students were pleased 
that the department made an effort to help them graduate on time and that curricular and 
advising resources were available to make that possible. Students felt that their departmental 
advisor, the department secretary, and Registrar’s office were meeting their advising needs. 
Ordinarily, freshmen receive an advisor who follows them through their four years in the major. 
Many students reported getting help on advising issues from multiple members of the 
Communication faculty, not just a single advisor. All full-time faculty are prepared for and 
expected to assist students with advising issues during their time in the department. Students 
described the advising experience in our department much more favorably than other 
departments they had transferred from prior to becoming communication majors. Many 
students mentioned that they have had multiple meetings during the semester with their 
advisor and that advising extended well beyond scheduling. Students received assistance in 
their career planning, with issues concerning their courses and university services, study 
abroad, graduate school, and with other academic and personal challenges. This success has 
been possible despite communication faculty advising as many as 30 or more advisees each 
semester.  
 
• Many students referenced at least one favorite faculty member and/or course in the 
department and recognized the collegiality and support Communication faculty provide to 
students and to each other. The variety of courses and faculty described demonstrated a 
breadth of courses and teaching styles that students found attractive and that helped them to 
succeed.  Students in the major usually have at the minimum three of our full-time faculty in 
their major program, many have all of us at one time or another as they move through the 
program. The range of courses was interesting.  The individual courses were important but so 
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• Development of the public speaking requirement is too limited due to resource restrictions. A 
full-time hire for a basic course director who can also contribute to at least one other curricular 
track is needed, thus, the position would have ¼ or ½ release time for basic course direction. 
The position would allow for better-informed assessment of this general education requirement, 
adjunct training and mentoring, and course development. An additional lecturer or instructor 
hire(s) would also improve the quality and consistency of the general education requirement.
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Drama." 
 
●The Student Executive Board was able to travel to New York City in early March to attend the 
IBS Awards and National Conference.


